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‒ By Denise Bortree

Welcome to Teaching Tuesdays! We had a fantastic session yesterday at TTIRL talking about engaging students in large lectures, small classes, and online classes. Thanks for the
robust conversation and great suggestions from attendees. Attached are the PPT and handout from the Schreyer Institute presenters. In this issue, Kevin Hagopian shares some
insight on student engagement in the form of classroom (and out-of-classroom) participation. He offers thoughtful questions that instructors can use to help guide their thinking and
planning for student engagement. Good stuff. And, Danielle Harris shares information on the recently launched tool Anthology Ally that allows students to receive Canvas content in
an alternative format, and it allows faculty to check the accessibility of their content and format. Lots of great information in this issue. Enjoy!

Important Items of Note
SEEQ Replaces SRTE Beginning Fall 2023 | Please see the September 28, 2023 announcement for more information.
Thanksgiving Holiday for Students | November 20 - 24 | No classes

Careers/Internships
November 14 | 6 - 7 pm | Resume and Cover Letter Workshop | Presented by Bob Martin | 062 Willard

Upcoming Events
November 14 | Staying Real: The War on Truth and How to Win It | 5:00 - 6:30 pm | 110 Business Building | Free public session featuring Jonathan Rauch, contributing writer at The
Atlantic and a Brookings Senior Fellow.
November 28 | Canvas: Optimizing Courses for Accessibility | 9:00 - 11:30 am | An overview of best practices to make your Canvas courses accessible for all users.

Class Participation as a Life Skill
‒ By Kevin Hagopian | Media Studies Teaching Professor

Class participation. If students are puzzled by that concept, they should try being teachers. We’re as frustrated as they are.

The classical model of class participation is built on recitation; that is, a student’s ability to either verbally perform course knowledge, and the capacity to ask meaningful, second-level questions
about course material that forward the group’s knowledge. As we move toward strategies of active learning, in which to some extent knowledge is made in the classroom, not just consumed
there, what should be an exciting, democratic learning space often seems to yield worse results than a highly structured prompt-and-response approach.

Anyone who’s taught college classes in the last 20 years knows that it’s difficult even to get to a point of departure that will allow students to articulate their own positions on course material,
and for many of us, that leaves us feeling frustrated at our students (“Why don’t they prepare, even when I’ve given them framing questions, and why aren’t they more interested, given that
they’ve chosen this field?”) or mortified at our own inability to generate a compelling classroom environment (“What’s wrong with my approach?”).

Active learning opens the classroom space to a wide variety of types of engagements with course ideas.  A wider space for integrating course ideas with lived experiences means that the teacher
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TEACHING TIP








What purpose will participation serve in students’ learning experience? I

Do | want students to be able to articulate outlines of techniques and concepts which they read before class? Do | want students to
demonstrate professional critique skills? Don’t let received notions of what participation looks like determine your choices.

What is the form that class participation should take not only to achieve learning goals, but to embody them? I

Do | want to scatter class participation across a variety of platforms, online and in-person, synchronous and asynchronous, written,
and verbalized? Where in the class session do | want to place participation?

How do | grade participation?

How do | incentivize risk-takin ion-asking, and critical interrogati

How does participation evolve across the semester?

If you're creating a gradually tightening community, the purposes and terms of participation will (and should) change across the
semester. Greater authority in determining the agenda of a given class session can be given to students nearer the end of the
semester.





CANVAS CUE




I Anthology
| Ally




Alternative formats

AV




2241 - 2023245P . . . . : 3
Course Details ~ Sections | Navigation = Apps  Feature Options Integrations

Home
Syllabus
Drag and drop items to reorder them in the course navigation.

Announcements &

Modules Home

Assignments Syllabus

Grades Announcements

Modul
People odules

Assignments
Attendance

Grades

Chat
People

Collaborations Attendance

Library Resources Chat

Files Collaborations

Pages Library Resources

BigBlueButton ) .
Drag items here to hide them from students.

Disabling most pages will cause students who visit those pages to be redirected

Quizzes
to the course home page.

Rubrics Ally Course Accessibility Report

Page disabled, won't appear in navigation + Enabl
i i nable
Discussions Files

Page disabled, will redirect to course home page
Outcomes ¢ Move
Pages

Page disabled, will redirect to course home page

SCORM

Page disabled, won't appear in navigation

Settings





Course accessibility score

-

94%

Overview

Content

A\l

130

All course content

Page

Image
Assignment
Discussion topic
PDF document
Word document
HTML file
Syllabus

. 9

Content with the easiest issues to fix

4

Fix low scoring content

7




SHARE A TEACHING STRATEGY  \ \IEIR






Engaging Gen Z Students
in the Classroom

Dr. Chas Brua & Dr. Mary Ann Tobin

COMM Teaching Monday

November 13, 2023









1



We face 3 interconnected challenges:

Reaching students whose reasons for feeling disengaged are complex or unclear to us

Encouraging student connection and sense of belonging in small, mid-size, large, and online classes

Reaching students who might wonder whether they really belong (e.g., international students, those with underrepresented backgrounds)









We won’t solve these challenges in 20 minutes – but we can generate some ideas!
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Many factors can promote disengagement among students

Stress, isolation, anxiety, continual crises (both personal and societal)

More students reporting emotional/psychological challenges

Don’t see value in attending class or participating beyond the minimum 

Don’t see value in group collaboration

Don’t know where to start with an assignment

Transparent assignment design can help with this

Don’t want to ask for help

Instructors' level of approachability/unapproachability will affect this

Less familiar with academic English and/or “hidden curriculum” 
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Connection and sense of belonging are vital

The social/interpersonal aspects are important in promoting a sense of belonging (Ahn & Davis, 2020; Strayhorn, 2012). "Self-transcendent purpose" (Lang, 2016, pp. 184-187) also boosts student motivation.
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With instructor





With classmates





With course content





Build connections to foster engagement

With voice, choice, and agency, students engage in their own learning and contribute to others’ learning.





M A



When we give students at least some voice, choice and agency within a course, we help them build connections with us, their fellow students, and with the course content, which motivates them to do what we’re asking them to do, so they can engage in the learning process. Where feasible, inviting students to co-create aspects of the learning environment with you gives them some voice in that environment. For example, students can help draft class behavior policies or discussion guidelines, or they can help draft rubrics and quiz items. You might provide multiple opportunities for them to provide feedback to each other, perhaps on course projects, or feedback to you on how well the class functions and how they can improve their learning. Some choice in what they do or how they do it can spark interest, lessen performance anxiety, and make learning seem less pro forma. Having voice and choice gives students a role to play in their own learning, that is some agency in the process, which can motivate them to establish their own learning goals. One way to promote that sense of agency is to ask students to relate course content to their own lived experience and perspectives that are more salient to them than generic examples. 
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Voice

Co-creation

Give/receive feedback





Choice

Readings

Assignment format





Agency

Establish own learning goals





Engagement

Contribute to others’ learning





Strategies to build connections





M A
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Get to know each other





Online introductions





Work together





Collaborative learning





Give/get feedback





Writing & production workshop





Informal, anonymous polls





Book/article clubs





Contribute to learning





Self-reflections





Collaborative class notes





IRL connections to course











Study groups





Draft quiz items, rubrics, class guidelines











Topical interest groups





Rubrics





Model feedback





In-class group activities





“Parking lot” online discussion





Active learning





Connection in a large class is harder 
… but not impossible

Build in opportunities for students to rely on one another

“Take 60 seconds and explain your reasoning to a classmate” (vote-revote)

Organize sign-ups for small study groups (“This is your feedback team”)

Encourage notes/study guides produced collaboratively in those groups 

Build well-structured group work into your grading (see Winchester-Seeto, 2002)

Create a forum for groups’ questions for the instructor, welcomed and answered in class

Spotlight ideas/material submitted by students

News items or popular culture ideas that illustrate course concepts

Informal items (ex: photos of students’ pets) during breaks in long classes

Use anonymous “temperature/climate” checks

 (e.g., which of these images illustrates how you feel today?)









Chas



Winchester-Seeto (2002): https://www.cmu.edu/teaching/assessment/assesslearning/groupWorkGradingMethods.html 
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Connection in online classes is possible

Same strategies – more options

Canvas options for communication and feedback

Audio/visual features

Announcements, discussions, journals, chat

Tophat integration

Rubrics and grading comments libraries

Annotation

Anthology Ally 

Autogenerated accessible content

Accessibility checker

Other collaborative platforms







M A



All of that but different 

Study groups meet online in preferred platform

Answer parking lot questions in announcements

And sometimes better facilitated in Canvas

Ally auto-generates multiple means of representation

Students/instructor can annotate submitted assignments

Discussions, assignments, grades allow multiple means of action & expression

Rubrics can be reused/modified and comments can be saved
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Especially for students who may question whether they belong ...

Can you leverage students’ experiences and expertise? 

Example: An international student who has lived in 3 countries probably has insights about differences in media environment

Do students “see” themselves in your course materials and the examples you use? 

For example, experts of similar racial, gender, or first-generation backgrounds

Work to paraphrase English idioms and cultural references

(e.g., if you use examples from American football)





Chas
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Resources

Active Learning Strategies. (2022). Schreyer Institute for Teaching Exellence, Penn State. https://www.schreyerinstitute.psu.edu/pdf/ Active_LearningStrategies_Handout_2022.pdf

Anthology Ally. IT Accessibility, Penn State. https://accessibility.psu.edu/software/canvas/anthologyally

Supiano, B. (2023). "The Social Classroom." The Chronicle of Higher Education. https://www.chronicle.com/article/the-social-classroom

Gurung, R. A. R. & Plaza, D. (2023). Higher Education Beyond COVID: New Teaching Paradigms and Promise. Routledge.

Solve a Teaching Problem: Students Don't Participate in Learning. (2023). Eberly Center for Teaching Excellence & Educational Innovation. https://www.cmu.edu/ teaching/solveproblem/strat-dontparticipate/index.html
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Contact Us







Chas Brua

chasbrua@psu.edu

Mary Ann Tobin

matobin@psu.edu

We would be happy to chat with you individually and confidentially about your teaching context.
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Follow Us









Main page

facebook.com/SITE.PSU







site@psu.edu

instagram.com/site_psu

schreyerinstitute.psu.edu



Graduate Instructors and TAs Page

facebook.com/PSUteach

tinyurl.com/schreyervideos

linkedin.com/company/schreyer-institute-for-teaching-excellence

twitter.com/site_psu
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Taking ACTION: 
A Framework for Responding to Disruptions and Microaggressions 


All instructors will need to address a course disruption at some point in their teaching career. When 
instructors do not have response strategies that can be activated in that moment, it can lead to 
undermine student confidence in you and may send the wrong message to those who have been 
targeted. The phrases below can be adapted so that you are prepared to use them.  


Tasha Souza, Director of the BUILD Program at Boise State University, developed this interactive 
communication framework for instructors to use in the immediate moment. Most of the phrases 
below are Souza’s, but Schreyer Institute faculty consultants have added additional phrases.   


Read the examples and explore what language and phrases might work for you when responding to 
disruptions and microaggressions in your courses.    


ASK clarifying questions to assist with understanding intentions 
• I want to make sure that I understand what you were saying. Were you saying that...?
• Can you clarify the point you’re trying to make?


CURIOSITY not judgement 
• Can you tell me what you were hoping to communicate with that comment?
• Can you please help me understand what you meant by that?
• When you say x, what do you mean by that?


TELL what you observed as problematic in a factual manner 
• I noticed that...
• My sense/observation is that...


IMPACT exploration: ask for or state, the potential impact on others 
• What do you expect people to think when they hear that type of comment?
• Using that word impacts/hurts people in this room.
• As you know, all words send a message. What message do you think such a comment sends?
• Are you aware that what you just said is derogatory?
• That word/phrase carries more weight than you might be aware of and is hurtful to others.


OWN your own thoughts and feelings around the impact 


• When I hear your comment, I think/feel…
• Many people might take that comment to mean…
• In my experience, that comment can perpetuate negative stereotypes and assumptions


about… I would like to think that is not your intent.



https://www.boisestate.edu/build/





 


 
NEXT steps: Request appropriate action be taken 


• Our class is a learning community, and such comments make it difficult for us to focus on 
learning because people feel offended. So I am going to ask you to refrain from stating your 
thoughts in that manner in the future. Can you do that please? 


• I’d appreciate it if you’d consider using a different term because it is inconsistent with our 
course agreement regarding X... 


Additional Phrases: 


• Can you connect this to our text/topic/question? 
• This word/phrase has no place in this classroom. 
• I don’t know where you are going with this, but let me stop you here.  
• Let me stop you here, this is not moving us forward in our conversation.  


 


Adapted from: 


Souza, T. (2018). Responding to microaggressions in the classroom: Taking ACTION. Faculty Focus: 
Higher Ed Teaching Strategies from Magna Publications. 
https://www.facultyfocus.com/articles/effective-classroom-management/responding-to-
microaggressions-in-the-classroom/   
 
Pittman, C. (2021, May 14). 10 In the Moment Responses for Addressing Micro and Macroaggressions 
in the Classroom. The Scholarly Teacher. https://www.scholarlyteacher.com/post/10-in-the-moment-
responses-for-addressing-micro-and-macroaggressions-in-the-classroom  
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Assessment Option Advantages Disadvantages
Shared Group Grade encourages group work - groups sink or swim 


together
individual contributions are not necessarily 
reflected in the marks


The group submits one product and all group 
members receive the same grade, regardless of 
individual contribution.


decreases likelihood of plagiarism (more likely 
with individual products from group work)


stronger students may be unfairly 
disadvantaged by weaker ones and vice versa


relatively straightforward method
Group Average Grade may be perceived as unfair by students


Individual submissions (allocated tasks or 
individual reports) are scored individually. The 
group members each receive the averageof 
these individual scores.


stronger students may be unfairly 
disadvantaged by weaker ones and vice versa


Individual Grade - Allocated task a relatively objective way of ensuring 
individual participation


difficult to find tasks that are exactly equal in 
size/complexity


Each student completes an allocated task that 
contributes to the final group product and gets 
the marks for that task


may provide additional motivation to 
students


does not encourage the group 
process/collaboration


potential to reward outstanding performance
dependencies between tasks may slow 
progress of some


Individual Grade - Individual report ensures individual effort
precise manner in which individual reports 
should differ often very unclear to students


Each student writes and submits an individual 
report based on the group's work on the 
task/project


perceived as fair by students
likelihood of unintentional plagiarism 
increased


Individual Grade - Examination may diminish importance of group work
Exam questions specifically target the group 
projects, and can only be answered by students 
who have been thoroughly involved in the 
project


additional work for staff in designing exam 
questions


may not be effective, students may be able to 
answer the questions by reading the group 
reports


may provide motivation for students to focus 
on both individual and group work and 
thereby develop in both areas


may increase motivation to learn from the 
group project including learning from the 
other members of the group


From Winchester-Seeto, T. (April, 2002). Assessment of collaborative work – collaboration versus assessment. Cited by the Eberly 
Center, Carnegie Mellon University: https://www.cmu.edu/teaching/assessment/assesslearning/groupWorkGradingMethods.html







Student Assessment of Group 
Product


Assessment Option Advantages Disadvantages


Student distribution of pool of marks easy to implement open to subjective evaluation by friends


Instructor awards a set number of scores and 
let the group decide how to distribute them.


may motivate students to contribute more may lead to conflict


negotiation skills become part of the learning 
process


may foster competition and therefore be 
counterproductive to team work


Example: 4 member group potential to reward outstanding performance
students may not have the skills necessary for 
the required negotiation


Product grade: 80/100.
may be perceived as fairer than shared or 
average group mark alone


4 * 80 = 320 pts to be distributed.
No one student can be given less than zero or 
more than 100.
If members decide that they all contributed 
equally then each get 80
If they decided that person A deserved much 
more, then A might get 95, and the remaining 
if equal would get 75.


Students allocate individual weightings


Instructor gives shared group grade & 
individual grade adjusted according to a peer 
assessment factor.


Example
Group Grade = 80/100
The individual student's peer grade ranges 
from .5 – 1.5, with 1 for full
Grade = Group grade * peer
Below=80 *.75 =60
Above=80 * 1.2 = 96


As Above As Above







Peer Evaluation - random marker, using 
criteria, moderated


helps clarify criteria for assessment
time may have to be invested in teaching 
students to evaluate each other


Assessment items are anonymously completed 
by students who identify whether their peer 
has met the assessment criteria and awards a 
grade These grades are moderated by 
instructor and rating sheets returned to 
student.


encourages sense of involvement and 
responsibility


instructor moderation is time consuming


assists students to develop skills in 
independent judgement
increases feedback to students
random allocation addresses potential 
friendship and other influences on 
assessment
provides experience to careers where peer 
judgement occurs







 


Active Learning Strategies for Student Engagement 
Lauren Kooistra & Andrew Porter. Updated, Mary Ann Tobin, 2022. 
Schreyer Institute for Teaching Excellence 
site@psu.edu 


Active Learning Strategies for Student Engagement 


Reading surveys 


Ask students to complete their reading assignments using SQ3R (survey, question, read, 


recall, review), or PQR3 (preview, question, read, recite, review). Collect their efforts as admit 


slips at the beginning of class to encourage that reading and to gauge their understanding of it. 


Opening Question 


Connect prior knowledge to new content by opening your lecture with a question. Post on a 


PowerPoint slide as students enter the classroom. Give them some time to think, and then ask 


for answers. This strategy is easy to initiate, takes very little time, works in small or large 


classes, and effectively focuses students’ attention on the day’s topic. It also provides you with 


useful feedback on what students know and don’t know about the material being presented. 


Journal Free Write 


Allow time for students to free write regarding the topic of the day. At the beginning of class, 


this allows them to engage with the topic in preparation for the lecture. At the middle or end of 


class, it allows students to recognize what they do or don’t understand. You may want to post 


the topic with direction to write whatever comes to mind, or you could post some guiding 


questions. 


Think-Pair-Share 


Periodically throughout your lecture, have the students think on a related question. Then, have 


them turn to a neighbor to discuss. Finally, randomly call on groups to share key points of their 


discussion with the class. 


Give One-Get One 


A variation on Think-Pair-Share in which students first write down their thoughts, compare 


notes, and collaborate to refine their answers. 


Note Thread 


A longer variation of Give One-Get One in which individual students write down an important 


concept or question in response to a short in-class reading or mini-lecture. Each student 


passes their note to another, who adds a comment, answers, or asks a question. That student 


passes it on at least one additional time. Ask the final student in the thread to summarize the 


notes. Then debrief and follow with a mini-lecture to redress misconceptions or introduce a 


new topic. 


  



https://www.schreyerinstitute.psu.edu/

mailto:site@psu.edu





 


2 


Note Check 


Ask students to do a “notes check” mid-lecture, such as comparing their notes in pairs, in 


which one student recalls key points without notes and the other corrects from his/her notes. 


Variation: students don’t take notes and then write down what they can remember. Students 


can also generate questions based on their discussion. 


Focused Listing 


Post a topic on a PowerPoint slide and ask students to create a list of terms or ideas related to 


it. Topics might relate to the day’s assigned reading, to a previous day’s lecture material, or to 


the subject of the current session. A fun variation is to provide a letter that all of the words 


have to start with, a la the game Scattergories. 


One Minute Paper 


Ask students to write for one minute in response to a question. The question could be a 


specific question regarding the lecture content, “what was the most important thing you learned 


today?” and/or “what did you find most confusing or unclear?” (aka The Muddiest Point). This 


strategy is particularly useful at the end of a lecture, as it encourages students to summarize 


the day’s content. It requires students to put information into their own words, internalizing the 


content and identifying gaps in their understanding. When collected at the end of class, the 


minute paper can serve as a classroom assessment technique to help instructors gauge how 


well students are learning the material, what they understand, and what the instructor needs to 


spend more time on. 


Small Group Study Sessions 


Take a break during the lecture and have students gather in small study groups. Provide them 


with a study guide, and have them “study” together what has been covered so far, compiling a 


list of questions and key points as they go. Return to the large group lecture, and ask for 


contributions from their group discussions. 


Round Robin 


Have students get in groups of 3-5. Pose a problem or question for the students to respond to, 


quickly going around the circle sharing their ideas or answers. This is useful as a brainstorming 


activity, or to draw quick responses from students. 


Student-Generated Test Questions 


Two to three weeks before an exam, have students submit a test question and answer 


regarding what they think is an important concept. This allows you to assess what they think is 


important and memorable, and how well they understand and can articulate the answers, with 


time for feedback and correction of any misunderstanding. 
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Gallery Walk 


Post images, graphs, or charts relevant to course content on the classroom walls (or via 


PowerPoint made accessible for students’ own digital devices) and generate questions for 


students to answer about them. Students answer individually on their handouts and then 


compare answers in small groups. Small groups report out their findings. Debrief and follow 


with a mini-lecture to redress misconceptions or introduce new topic. 


Jigsaw 


Select a topic that can be broken down into component parts (e. g., Charles Dickens). Form 


groups of 4-5 members, assigning each group to research a portion of the topic (e.g., 


biography, novels, Victorian society and culture, etc.). Designate only one member of each 


group as the group leader. Groups research their individual topics and generate initial findings. 


Leaders then meet with each other and share their groups’ findings. Leaders return to their 


original groups and report on the other groups’ findings. Each group then then prepares their 


own report on the topic, incorporating the other groups’ contributions. This process can be very 


fluid and reiterative, depending on the complexity of the problem and the time permitted. Each 


group then presents their report. Debrief and follow with a mini-lecture to redress 


misconceptions or expand upon the information presented by the students. 


Fish Bowl 


Form a circle of 5 – 8 students (a suitable sub-set of your class size), and arrange the rest of 


the class around them, so everyone can see and hear the speakers in the “fish bowl.” Those 


inside the fish bowl discuss a particular course topic, while those outside listen, paying 


attention to the discussion, observing the interactions within the fish bowl, and taking notes. 


Those in the fish bowl must take turns speaking, without interrupting each other. No one 


speaks a second time until all have spoken at least once. After sufficiently covering the topic, 


invite the observers to report on what they heard and observed. Debrief by summarizing the 


results of the entire activity. This technique is particularly fruitful in courses where how we say 


something can be just as or more enlightening than what we actually say. 


Caucus/Four Corners 


Ask students to align themselves with 2 - 4 controversial positions (e.g., cat people or dog 


people; climate change – absolutely happening, likely happening, could be happening, not 


happening). Designate an area of the classroom for each position and direct students to stand 


or sit in their corresponding spots, forming caucuses. Caucuses generate arguments for their 


positions and deliver them in the order of your choosing. You may choose to facilitate the 


arguments or not. Likely, you’ll need to intervene or refocus the arguments to remain on topic 


or to align with course objectives. Invite students to switch caucuses as the arguments are 


presented, indicating their shifts in opinion. This process can be very fluid and iterative, 


depending on the complexity of the problem and the time permitted. The largest caucus at the 


end of the exercise is declared the “winner.” This technique is especially valuable in courses 


whose learning objectives include persuasion, argumentation, or debate. 
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Low-stakes Activities 


When we ask questions in class, students often just don’t respond, either because they don’t 


know the answer, don’t understand the question, don’t want to expose ignorance, or don’t want 


to appear too eager. These strategies allow you to gauge student learning without shining any 


light (or casting any shade) on timid students. First, generate a set of questions or problems, 


perhaps as a reading check or pre-test for new content. Then use one of the following options 


to prompt and display real-time, anonymous responses. 


Online Polling Software 


Conduct engaging, low-stakes quizzes using online polling platforms like Poll Everywhere, 


Kahoot, or Mentimeter. (Free accounts limit the number of respondents, so check with your 


department to see if they have an account.) Top Hat is a Penn State approved option that 


integrates with Canvas. 


Hold it Up 


Distribute the Lecture Discussion Facilitation Template and ask students to hold up the 


corresponding symbol that matches the correct answer or solution. Scan the room to gauge 


comprehension and redirect as necessary. This can also be done with colored paper and 


note cards, with A, B, C, and D indicated by color or printed on the cards. 


Thumbs Up/Down/Sideways 


Students indicate their confidence or comfort with a topic by raising, leveling, or lowering 


their thumbs above their heads or in front of their chests. (e. g., ). 



https://www.polleverywhere.com/

https://kahoot.com/

https://www.mentimeter.com/

https://www.tophat.psu.edu/

file:///C:/Users/matob/AppData/Local/Temp/LectureDiscussionFacilitationTemplate-6(1).pdf
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becomes a moderator, a coach, even a therapist, as she shapes and molds discussion, determining when to take a tangent offered by a student, and how to bring the conversation back to a
point of meaningful closure. When it works, in-class verbal participation is essential to transforming teaching into learning.
 
Annemarie Vaccaro, of the University of Rhode Island, is among the nation’s leading researchers in classroom climate, and she is dedicated to describing the pernicious effects of previous
marginalization on student classroom behavior. In her work on LGBTQ, women, and students of color, she has analyzed student silence in the classroom and found that, while there are
significant barriers to participation among those from historically marginalized populations, the single most daunting barrier is social class. Anxieties about social class can arise from a feeling of
estrangement in an occupational or social setting which seems natural for others, as the estranged one looks on from the margins. This student sees difficulty in `saying the right thing’ - the
classroom is not, for her, a place to perform knowledge so much as it is a place to perform social rituals which she hasn’t been fully instructed in. As Richard Sennett and Jonathan Cobb first
wrote in The Hidden Injuries of Class, in the struggle for self-legitimation, there are very few opportunities to shape-shift matters of class; that is, to engage in activities which allow a person to
practice and perfect more subtle and yes, more intellectually advanced ways of dealing with the world. Your classroom can be such a rare place. The experience (coached and mentored) of
learning to speak in a personal and educated voice is itself one of the most transformative outcomes of college, regardless of the subject material.
 
Vaccaro is among many educationists who urge a variety of ways in which a student can “participate,” including online settings, which may generate fewer anxieties among students.  These
forms of participation include software that puts students in conversation with one another and allows affinity groups to form outside the classroom. These are very useful in establishing a
student’s confidence - but I believe that we must value students learning to speak in person, and speak extemporaneously, in matters of professional knowledge. To put it simply,
“Communications” is on the wall of our building.
 
In-person participation does more than justify a synchronous, in-person approach to teaching and learning, and foregrounding the role of an experienced and professional teacher in leading
discussion. It does more than create value in attending class - particularly if you can find ways to make material surfaced by students in discussion part of longer student work, or exams.
 
Most important, in-person participation creates a miniature and intentional community, based around respectful mutual consideration of ideas. Back in the day, there were numerous spaces for
making these types of miniature communities: recreational sports leagues, union meetings, fraternal organizations, neighborhood associations, local politics, service and volunteer groups, even
church congregations…
 
Robert Putnam, in Bowling Alone: The Collapse and Revival of American Community has documented both the decay of these overlapping little democracies, and the psychological toll their
disappearance has taken on individuals. The classroom is now one of a dwindling number of spaces in which individuals can work out the terms of their group relationship through a body of
knowledge. Students have never been more anxious talking in a group of strangers, and they’ve never needed the experience more. If self-presentation is as important as we say it is in our
communications research, the college classroom is now an exceptional place not only to study it, but to practice it.
 
Here are a few questions as you consider what class participation means for you and your students:
 

Here are a few suggestions from current research:

1. Help students to think of participation as collaboration, a group engaged in knowledge production, not individuals engaged in a competitive performance of cultural competence.
2. Emphasize out-of-class preparation for in-class verbal participation. Help students to present their personal engagement (including personal narratives) with the course topic through the

knowledge base of the course, not as casual reaction.
3. Utilize forms of participation which are both intellectual and novel, to avoid ingenious interpretations taking precedence over exploratory thinking.
4. Create space for reconsideration: “Does anyone feel differently after hearing the ideas expressed today?”
5. Respect listening, and train students in it, but insist on speaking. Corral the big mouths and nurture the small mouths.

And one from me:

Remember that conflict can be much healthier than students imagine, when it is not associated with simple binary thought, vapid generalizations, and evidence-less argument.  As
students get to know each other, let them enjoy each other’s quirks and strengths and unique life stories, within the framework of the course subject.

​

Anthology Ally is Awesome
‒ By Danielle Harris | Instructional Design

 

Anthology Ally was successfully piloted in the spring of 2023 and is now integrated into all Canvas courses, making it automatically available. Faculty and staff with the Bellisario College of
Communications recognize that we all learn and process information differently and we take seriously our responsibility to provide course materials in various formats to fit students' needs.
Anthology Ally has simplified that process for both instructor and student, and it will only take a moment to enable it in your spring 2024 course(s) and begin using this tool as you prepare
content for students.
 
Ally works in assignments and for other digital content included in a Canvas course. When an alternative format is available, students can make a selection by clicking on Ally's 'alternative
formats' icon and then choosing from available options:
 

https://web.uri.edu/education/meet/annemarie-vaccaro/
http://bowlingalone.com/
mailto:dvh5685@psu.edu
https://sites.psu.edu/accessibility/software/canvas/anthologyally/


Enable Anthology Ally
You can quickly enable Ally by:

Visiting course 'Settings'
Selecting the 'Navigation' tab
Locating the item titled 'Ally Course Accessibility Report'
Opting to enable
Clicking 'Save' at the bottom of the page when finished

 
 

Apply Anthology Ally
Once you have Ally enabled, you will see it in your main course navigation menu. If you click on it, you can begin using this awesome tool right away. On this page, you will find:

The current course accessibility score.
A 'Start' button where you can begin correcting content with the easiest issues to fix.

 
From there, simply click on each item and follow the recommendations for fixing accessibility issues.
 
It is so easy to use and if you run into questions about fixing issues in files such as PowerPoints or PDFs, please reach out to the Bellisario College instructional designer to get those
corrected and reuploaded to your course.

 

Share something fabulous that you have been doing in your classroom! Do you have a teaching technology or strategy that you've seen succeed and would like to share it in the
Teaching Tuesdays newsletter? If so, please share your idea for an upcoming issue.

mailto:dvh5685@psu.edu
mailto:dvh5685@psu.edu

